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Executive Summary 

This report was commissioned by Whitehawk Inn, and details the findings of a 
qualitative review of the Gateway to Learning Project carried out with the 
Project workers, learners, key providers and local agencies. The Report deals 
with the activity of the Project between September 2004 and June 2005. 

 Objectives 
The purposes of this evaluation were to: 

 Appraise evidence of learner recruitment, retention and progression.  
 Identify outcomes for learners that are not routinely measured, through 

use of qualitative measures such as interviews and case studies; 
 Explore the relationship between outreach, learner support and 

curriculum development activities of the Project; 
 Evaluate the impact of GtL’s status as a pilot project; 
 Make recommendations for GtL’s future development. 

How the research was done 
A broad range of literature, both national and local was reviewed to inform 
the research. The evaluation process took place over 3 months from April 
2005 to June 2005 
 
Interviews: Semi-structured telephone or face-to-face interviews were carried 
out with the Project workers, education providers, workers involved in 
community development and with agencies working with ‘hard-to-reach’ 
groups in the eb4U area (including childcare, family work, community 
development, Richmond Fellowship, Care Co-ops, Swanborough House, 
local schools /community development worker, credit union). These 
interviews attempted to identify what perceptions people held about the GtL 
Project, its aims, and activities as well as asking for views on the potential 
future direction of the Project. 
 
Where interview extracts are quoted, or episodes related in conversation are 
recounted, pseudonyms or crosses have been used to denote a person’s 
name. 
 
Visits: I visited the Whitehawk Inn to meet learners recruited to courses 
through the GtL Project to introduce myself, listen to their views and 
experiences and talk about the evaluation process. I carried out a series of 
informal interviews with 12 learners and 3 tutors during their coffee breaks, 
and arranged longer interviews with 3 students. I also interviewed one of the 
Whitehawk Inn’s group of volunteer workers. 
 
Focus group: I held a focus group with the 6 members of the Art group at the 
Whitehawk inn. 
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Activities: I met with the Project Team after individual interviews had taken 
place and facilitated a Time Line activity to identify significant moments, 
events and changes over the life of the Project. This activity is an approach 
used in Participatory Learning and Action (PLA), developed in the South to 
enable communities to share, analyze and enhance their life and conditions. 
In this context it enabled the team to explore the Project’s activities 
collectively and allowed key issues and events to emerge through the team’s 
collective recollection without being directed towards particular outcomes. 
The resulting Map has been an invaluable resource during the evaluation. 
 
Validation 
After preliminary analysis I returned to the project team with draft 
recommendations and key issues emerging from the findings to present an 
outline and invite feedback. This enabled me to check back to see whether 
my initial identification of key issues accorded with project workers’ 
experiences and understanding. It also enabled me to review the main 
recommendations with the project team and see whether they were 
realisable. I incorporated new insights and reviewed some elements in 
response to Project team feedback. 

Key issues from the Findings: 
 It is clear from interviews with learners in particular, discussions about 

project activity and analysis of recruitment and progression data, that 
the GtL Project has achieved a great deal in a short period working 
under a range of pressures. 

 
 Due to the coincidental changes occurring at Whitehawk Inn (WI) as 

the GtL Project began work, the relationship between the programme 
available to potential learners and outreach activities as yet, has not 
been clearly worked through by the Project team. 
 

 The GtL Project team have experienced difficulties in developing the 
outreach element of their work due to their early success with 
recruitment. 
 

 The information and advice element of the Project has been very 
successful, but the time required to service this provision has hampered 
the Project teams ability to do other work. 
 

 There is more work to be done to ensure full understanding of the role 
of the GtL Project and its aims and objectives by both adult education 
providers and agencies working with hard to reach groups in the local 
community. There is a merging of identity between the Whitehawk Inn 
and the GtL Project. 
 

 The purpose of the GtL Project in it’s support activities with learners in 
classroom and the Project’s learner support systems are not fully  
understood by all tutors. 
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Recommendations 
1. Where appropriate GtL team members should undertake training in 

supporting Skills for Life development with adults. There are a range of 
different modules offered through the CLIC programme at the Friends 
Centre which would be appropriate. 
 

2. Train a team of ‘study buddies’ through the volunteer programme to 
build capacity amongst WI’s volunteer group. These could, over time, 
be paired with courses and with individual students as the need arises. 
 

3. Seek additional funding for a worker to concentrate on developing 
the IAG work should be explored. 
 

4. Establish an evaluation cycle to facilitate a qualitative review of the 
Project’s work – this could be linked to the termly feedback sessions 
recommended in 5 below. 
 

5. Organise termly participatory feedback events with project workers, 
tutors, providers, community organizations and current learners ; record 
and circulate key issues and suggestions to everyone involved. 
 

6. Organise a dissemination event for providers to inform them of progress 
of the Project to date, clarify the Project aims and invite ideas for 
future work. 
 

7. Explore ways of collecting  data on learner recruitment by programme 
& venue to aid future planning. 
 

8. The Project enrolment worker should provide the link between the GtL 
Project workers and community-based organisations and providers to 
overcome difficulties of liaison resulting from the part/time worker issue. 
 

9. Liaise with providers to map coherent and sustainable progression 
routes for learners that enable them to move on. 
 

10. Liaise with providers over costs of  courses with the aim of achieving 
some clarity for learners and agencies. 
 

11. Explore other funding sources to provide greater flexibility to the 
Project in delivering targeted education programmes. 

 
 
Teresa M. Cairns 
June 2005 
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Gateway to Learning Evaluation, Spring 2005 

1. Introduction 

This report was commissioned by Whitehawk Inn, and details the findings of a 
qualitative review of the Gateway to Learning Project carried out with the 
Project workers, learners, key providers and local agencies. The Report deals 
with the activity of the Project between September 2004 and June 2005. 

1.1 Background 
1.1.1 National Policy Framework 
The education white paper ‘Learning to Succeed’ (DfEE, 1999) emphasised 
that the key priority for the Learning and Skills Council (LSC) would be 
engaging more socially disadvantaged people in learning.  Part of the 
rationale for setting up the LSC as a national and regional operation had 
been a requirement to show greater responsiveness to the needs of local 
communities. 
 
The Moser Report – ‘A Fresh Start’ (1999) argued that outreach work was 
fundamental to encouraging adults with little or no contact with statutory 
agencies to access learning opportunities. It also argued that community 
organisations were essential in getting basic skills information to target groups 
and that family literacy programmes were an effective way of re-engaging 
parents in learning. Access to ICT was also seen as being a powerful 
motivation in returning to learning. 
 
The Social Exclusion Unit produced a Policy Action Team (PAT) Audit, in 
January 2001. PAT 2  – Skills looked at the skills gaps to be addressed in poor 
neighbourhoods and amongst marginal groups, and at how well colleges, 
adult education services, schools and libraries met those needs. It also 
considered how alternative methods such as informal learning, outreach, IT 
and distance learning might work to motivate adults to engage in education 
and training.  In addition it looked at how good practice could be spread 
more effectively.  
 
♦ Some PAT2 key recommendations were: 

 To ensure people in disadvantaged areas have access to education 
and training, ‘first rung’ provision should be delivered where people 
live through neighbourhood learning centres with local people having 
a role in managing them. 

 LSCs should make adequate provision for people in socially 
disadvantaged groups a strategic objective, including proper 
recognition of the importance of outreach work and delivery through 
local neighbourhood learning centres. 

 A programme of training and support for practitioners responsible for 
delivering learning opportunities in disadvantaged areas. 

 Create a funding and regulatory environment that allow more 
community-generated initiatives in delivering learning and training, 
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and develop a code of practice for funding programmes that are 
relevant to community and voluntary organisations. 

 
The adult learning section of the strategy document ‘Access to learning for 
all’ (DfES, 03/05), emphasises that learning is not just about economic goals 
but also about the pleasure of learning for its own sake, the dignity of self-
improvement and the achievement of personal potential. It also supports the 
provision of a varied range of learning opportunities for personal fulfilment, 
community development and active citizenship. Research shows that such 
learning has a positive impact by helping people build the confidence to 
come back into learning, offering the first step to qualifications for those who 
want them. 
 
In their response to the Social Exclusion Unit Consultation ‘Improving Service 
Delivery for disadvantaged adults’ (Feb 2005) NIACE pointed to the way 
good outreach and community-development methods could contribute 
significantly to more responsive, accessible and efficient services. The use of 
participative planning techniques would help ensure services were more 
attuned to local requirements while learning champions could support new 
and potential users, offering information (in community languages where 
appropriate), and advocacy between providers and users. 
 
1.1.2 Local Context 
In September 1999 Brighton and Hove Lifelong Learning Partnership received 
DfEE funding through the Access to Learning strand, to provide locally 
accessible information, advice and guidance (IAG) services to adults.  This 
emphasised delivery through local IAG partnerships, where local knowledge 
would enable a more coherent coordination of existing services, and 
encourage an engagement with providers in the Voluntary and Community 
sectors to use and develop their presence amongst marginalised client 
groups, to deliver IAG services through outreach work (Brighton and Hove 
IAG Evaluation Report, 2001). 
 
Previous local research reports and responses from participants in the SRB5 
(2001) consultation all emphasised the importance of adequate support for 
learning and locally accessible learning and training opportunities. Both 
Fyvie-Gould’s review of research with ‘hard to reach’ groups in Brighton and 
Hove (2000) and the report to the Neighbourhood Renewal Strategy Task 
Group (2002) into training for Neighbourhood renewal, indicated that only a 
minority of courses were taken by providers to community venues which 
marginalised groups often regard as less threatening and more accessible. 
 
The Whitehawk Inn is a major open access community-based learning facility 
in East Brighton and works in collaboration with citywide community learning 
providers. It’s membership of the community education consortium, links with 
CLEAR (Network for Community Learning), and involvement in discussions 
around local strategic learning developments, offers the potential for the 
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creation of cross-agency partnerships and collaboration between providers 
of learning opportunities in the eb4U area. 
 
The eb4U Project bid document (03/04) listed the key activities of the 
Gateway to Learning (GtL) Project as follows: 

2. Recruit learning support workers 
3. Train resident learning support workers receiving formal qualification, 

‘Supporting Learning in the Community’. 
4. Programme of outreach work in Whitehawk locating hard to reach 

learners and adults not engaged in learning; 
5. Some research work into barriers to learning with feedback into the 

Whitehawk Inn programme and link with eb4U research such as the 
skills audit. 

6. Publicity and marketing of the Whitehawk Inn education programme 
to adult learners, especially hard-to-reach groups. 

7. Information and guidance for new and hard to reach groups 
8. Key working, referring learners to other agencies as appropriate and 

supporting learners in their programmes of learning 
9. Providing support as classroom assistants in some classes, (Skills for Life 

and IT), supporting individuals with their learning where extra help is 
needed, with workers trained to do this as necessary, including 
buddying and mentoring roles. 

10. Involvement in education consortium meetings and linkage with eb4U 
employment, education and training and community involvement 
and community development projects to inform setting of future 
education and training agendas. 

1.2 Objectives 
The purposes of this evaluation were to: 

 Appraise evidence of learner recruitment, retention and progression.  
  Identify outcomes for learners that are not routinely measured, 

through use of qualitative measures such as interviews and case 
studies; 

 Explore the relationship between outreach, learner support and 
curriculum development activities of the Project; 

 Evaluate the impact of GtL’s status as a pilot project; 
 Make recommendations for GtL’s future development. 

1.3 Process 
The evaluation process took place over 3 months from April 2005 to June 2005 
 
Interviews: Semi-structured telephone or face-to-face interviews were carried 
out with the Project workers, education providers, workers involved in 
community development and with agencies working with ‘hard-to-reach’ 
groups in the eb4U area (including childcare, family work, community 
development, Richmond Fellowship, Care Coops, Swanborough House, local 
schools /community development worker, credit union). These interviews 
attempted to identify what perceptions people held about the GtL Project, 
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its aims, and activities as well as asking for views on the potential future 
direction of the Project. 
 
Where interview extracts are quoted, or episodes related in conversation are 
recounted, pseudonyms or crosses have been used to denote a person’s 
name. 
 
Visits: I visited the Whitehawk Inn to meet learners recruited to courses 
through the GtL Project to introduce myself, listen to their views and 
experiences and talk about the evaluation process. I carried out a series of 
informal interviews with 12 learners and 3 tutors during their coffee breaks, 
and arranged longer interviews with 3 students. I also interviewed one of the 
Whitehawk Inn’s group of volunteer workers. 
 
Focus group: I held a focus group with the 6 members of the Art group at the 
Whitehawk inn. 
 
Activities: I met with the Project Team after individual interviews had taken 
place and facilitated a Time Line activity to identify significant moments, 
events and changes over the life of the Project. This activity is an approach 
used in Participatory Learning and Action (PLA), developed in the South to 
enable communities to share, analyze and enhance their life and conditions. 
In this context it enabled the team to explore the project’s activities 
collectively and allowed key issues and events to emerge through the team’s 
collective recollection without being directed towards particular outcomes. 
The resulting map has been an invaluable resource during the evaluation. 
 
Validation 
After preliminary analysis I returned to the Project Team with draft 
recommendations and key issues emerging from the findings to present an 
outline and invite feedback. This enabled me to check back to see whether 
my initial identification of key issues accorded with project workers’ 
experiences and understanding. It also enabled me to review the main 
recommendations with the project team and see whether they were 
realisable. I incorporated new insights and reviewed some elements in 
response to Project Team feedback. 
 

1.4 Research constraints and issues 
A focus group with a community-based group of learners was difficult to 
arrange due to the gate-keeping role taken by the group’s organiser and the 
time constraints of the evaluation process. However, it served to underline the 
constraints the GtL Project workers have to work within and therefore usefully 
contributed to the evaluation.  
 
The part-time nature of posts in community-based agencies, as well as the 
geographic spread of education providers and their tutors, also served to 
reinforce some of the operational constraints experienced by the GtL team 



 

9 

and experienced during the evaluation process. Several of the agencies that 
have had a local presence are undergoing institutional change, and this 
made obtaining information about their relationship to the GtL Project 
problematic. In some cases no contact was established during the 
evaluation, in others the responses were constrained by work and time 
pressures and the perceived marginal importance of the Project to agencies 
dealing with their own institutional transitions. 
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2. Findings 
The Findings are presented under 6 headings: 

 evidence of learner recruitment, retention and progression.  
 Support for learners, including childcare, transport, information and 

advice, cost of courses and on course support frameworks 
 curriculum development activities and links to progression and 

retention; 
 outreach work; 
 case studies  
 the impact of GtL’s status as a pilot project. 

2.1 Learner recruitment, retention and progression. 
In this section I review the Project statistics and discuss 

 results of recruitment by locality/income and gender/age; 
 identify evidence of retention and progression; 
 comment on barriers to learning evident in learners’ stories. 

 
Groups within East Brighton that are difficult to engage in learning, and 
identified in the Project outline, include older eb4U learners, those with 
physical disabilities, those experiencing negative experiences of education, 
learning and training and those experiencing literacy and numeracy 
difficulties.  Specifically the beneficiaries of the project are identified as those 
between 16-64, parents and those who are unemployed. 
 
2.1.1 participation by locality and income 
The total number of participants in learning between Sept 04 & May 05 was 
470, a slight decrease from 529 in 03/04. However, a breakdown based on 
eb4U residency indicates a more complex picture. eb4U participation in 
learning opportunities increased from 160 in 03/04 to 222 in 04/05; non-eb4U 
residents in receipt of income related benefits (irb) decreased from 128  
(03/04) to 80 (04/05). At the same time non-eb4U residents who were not in 
receipt of benefits decreased from 241 (03/04) to 168 (04/05). Of the 222 
learners from eb4U, 110 were new to the Centre, while 77 of these 110 
received additional support ranging from recruitment through outreach 
activity, support in identifying a course, childcare provision, transport costs or 
direct learning support on course.  
 
The figures suggest therefore that, while the total participation has gone 
down, the total of eb4U participation has increased; at the same time, as 
learning opportunities have been targeted at potential learners in receipt of 
benefit those not receiving benefit and able to access and pay for courses 
has dropped.  This statistical snapshot supports research pointing to the need 
for locally available, accessible and supported learning opportunities.  
Learners who joined Whitehawk Inn’s courses while it was a provider of mainly 
IT and learndirect programmes, are likely to be able and willing to access 
appropriate learning opportunities across Brighton and Hove and local 
availability, while important, is not the determining factor for them.  
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2.1.2 participation by age and gender 
An analysis of recruitment of learners by gender reveals an increase in female 
participation, from 107 (03/04) to 152 (04/05). At the same time, recruitment 
of men increased but not as dramatically, from 53 (03/04) to 65 (04/05). While 
this differential increase in recruitment by gender is interesting, the most 
significant aspect is related to age. Participation by women has increased 
most dramatically for the 30-60 age groups, in particular older women 
between 51 and 60, from 10 (03/04) to 25 (04/05). 
 
While participation rates for women have significantly increased there have 
also been changes in male participation. The statistics reveal the Project 
recruited 6 young men, 20 or under, during 04/05, while none participated in 
this age group during 03/04. The rest of the increase in male participation was 
spread across the age groups with a slight emphasis on the 30-50 age 
groups. Men have always been more difficult to engage in learning, and 
men who may have additional issues such as lack of skills or jobs are doubly 
difficult to engage with or encourage into learning. 
 
 

 
eb4U only - learning or IA Sept 04 - June 05 

 
       

 Total male female 
unknown 
gender total 

 Total 
learners    223 
 gender 65 152 6 223 
 20 and 
under 6 13  19 
 21 - 30 8 33  41 
 31 - 40 13 30  43 
 41 - 50 10 21  31 
 51 - 60 6 25  31 
 61 - 70 8 9  17 
 71 + 1 4  5 
 total known 52 135  187 
 unknown 
age 13 17 30 36 

Source: Whitehawk Inn 04/05 

eb4U only - learning (not IA) Sept 03 - 
June 04 

   

 Total male female 

unkno
wn 

gender 
tot
al 

total 
learners    160 
gender 53 107  160 
20 and 
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2.1.3 Recruitment and progression. 
The recruitment figures for learners new to Whitehawk Inn from Sept 04 reveal 
3 distinct patterns of recruitment and progression; 

 learners who joined either an IT taster or an introductory IT course and 
then moved on to further IT provision; 

 learners who joined a general adult education (GAE) taster or course  
(e.g. aromatherapy) and either moved on to another GAE taster or 
course, or moved onto a Skills for Life(SFL)  or IT course; 

 those who enrolled on only one taster or course, whether IT, GAE or SFL. 
 
While there appears to be progression from GAE provision into either IT or Skills 
for Life provision there appears to be no significant movement the other way, 
from either IT or SFL courses into GAE. Although it is difficult to generalise from 
this, the pattern emerging supports findings from both national and local 
studies into progression pathways for learners from informal community based 
provision into more formal provision, that learning is facilitated by the local 
availability of adult education programmes that are not directly either 
vocational or skills-related. They serve to encourage adults into learning by 
building confidence and increasing familiarity with learning situations, in 
locally accessible provision.  
 
An issue for the GtL Project team is that it cannot offer a universal service to 
learners given the Project’s funding criteria, delivering to eb4U targets. While 
the recruitment figures demonstrate the Project’s ability, even after such a 
short time-span, to meet these targets, the value of recruiting a socially mixed 
group of learners should not be underestimated. Meeting other learners from 
very different backgrounds can provide an important stimulus to people who 
have low expectations of themselves and their community. This emerged 
unasked, through all the interviews, as an important outcome for many 
learners: 
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there’s a really broad age group which is nice because…sometimes 
you get a group where everyone is in there 20s or so…this is a really 
diverse age group…plus you’ve got the café downstairs… a 
community space and facilities like that…a good idea. 
 
mixing across the age groups is important….there’s been a couple of 
men on the  course…. In society now you tend not to meet with 
people across the age groups….or classes.[….] you’re not just getting 
people on benefits…. 
 
As a mum its nice meet people from other aspects of life… [not just a 
young mums group…pensioners group….etc….] 
social interaction gives you confidence 
 

It is clear that the social space provided by the Whitehawk Inn café and 
garden are valued by students and provide an important community venue 
which encourages potential learners into the building and provides 
opportunities for social interaction.  Some of the most significant learning 
takes place in informal spaces outside of the classroom; it is here that people 
share and make sense of new knowledge, and encourage each other with 
their achievements: 
 

a neutral place is good...plus you’ve got the café and facilities like 
that… 
a community space...a good idea 
 
I think the actual building is really nice...so sunny and cheerful …the 
café, that’s lovely…being able to go out and sit in the garden… 
 
lovely stuff in the café…very reasonably priced….so it’s a really nice 
environment… the staff are very nice and friendly 
 

Recruitment statistics to specific programmes by age and gender are 
currently not easily available. Analysis of GtL learner recruitment by 
programme and venue (i.e. taster offers in outreach venues) would 
contribute towards a clearer picture of the Project’s learner profile, and aid 
focused planning of future activities in partnership with education providers 
and community-based organisations. 
 
2.1.4. Progression –where? 
While the statistical picture is promising, comments made by learners during 
the evaluation process indicate the continuing and embedded nature of the 
barriers to learning faced by many people. Irene joined the Painting and 
Drawing Group in Autumn 04,had been encouraged by her experience and, 
with the support of the tutor and the rest of the group, was considering 
applying for a college course. However, she still feels uncertain about this 
next step: 
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I like the idea of an Art Foundation course but I’d be worried about the 
paperwork…whether I could cope… 

 
 
While Irene is not yet confident about her ability to cope with a college 
course, Susan is keen to move on, having just completed her 3rd GAE taster 
course. She explained: 

…because of this I’ve just put my name down to do a college course 
[…]  it starts in September and there’s a group interview and they’re 
over-subscribed so…I’m just waiting to see… 

Often formal progression routes exist but structural issues such as support, 
access and availability of provision prevent learners from making that 
important transition into accredited learning. Susan is keen to move on but 
availability of provision may prevent this in the short term; sustaining 
enthusiasm in these circumstances can be difficult.  Progression from 
community settings into more formal structures cannot always be assumed – 
providers need to coordinate efforts so that progression pathways are 
developed, clearly mapped and sustainable. 
 

 
    Source: Whitehawk Inn/GtL 2005 
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2.2 Support for Learners 
This section of the findings deals with the range of support available to 
learners through the GtL Project, details some of the support issues identified 
by learners in their interviews, and their response to the support offered to 
them. 
 
2.2.1 Costs of Learning 
The GtL Project subsidises some of the provision offered by education 
providers at Whitehawk Inn, particularly the GAE taster programmes. It also 
offers support with transport and childcare costs to learners on income 
related benefit (irb).   
The actual cost of learning was a frequent issue raised by people during the 
SRB5 consultation (2001), while a participant in a local community Art group 
(Progression from Informal Learning Report, 2002) commented on the regular 
balancing act between doing and not doing something if it cost money: 

I was laid off […] we’ve not much…I couldn’t come here if they 
charged for the classes. 
 

Comments from people during this evaluation indicate that these issues 
continue to dominate many learners’ lives, with parents and women in 
particular, prioritising their children.  Marjorie explained how the cost of 
courses determined whether she could afford to join or not: 

Cost is a factor… if you’re paying for yourself to go on a course then 
that’s probably something I’m not buying for the children…I don’t 
actually feel justified…if it’s a choice between a course for me or 
something the children need then I’ve obviously got to put them first… 

She also commented that the contribution towards her transport costs had 
enabled her to consider joining a course: 

They also gave me my bus fare for one of the courses…£2.60 is quite a 
lot…so when they told me […] I thought, ‘yes, that sounds like it’s for me’.  
 
Cost of courses and cost of travel can influence who participates. Susan 
pointed out how important it was to her to have locally accessible provision 
that also cost relatively little, making it possible to join: 

I’m unemployed at the moment and I’ve got to have fare money to 
go to […] other places […] whereas with this [Whitehawk Inn] I live 
down the road […] and that was handy […]£7 for the courses 
[GAE]…and the Aromatherapy which was free, was very 
helpful…because very often when you’re in our position anything that 
costs a lot more […] you’re just excluded from… 

 
Childcare costs can also exclude people from participating in learning. A 
member of the More Drawing & Painting group had childcare costs covered 
by the Project, as did a young woman from the Indian Head Massage and 
Aromatherapy classes, as Susan commented: 

Another of the girls…they [GtL] paid for childcare for her, which is really 
good,…another lone parent on benefit […] that’s something else that 
could prevent people doing something… 
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Transport costs, childcare and course fees create barriers to progression yet 
this is not new and has been well documented in previous research. The GtL 
Project funding criteria provides flexibility in delivering learning programmes 
but the funding environment that adult education providers are required to 
operate within does not always match this. This is now seen by the GtL team 
to be a real barrier to clients progressing to “mainstream” learning elsewhere. 
Some learners are entitled to 100% fee remission but are unable to afford the 
additional costs of registration and exam fees, which in one learner’s case 
were £130 for a part time course.   
 
2.2.2 Support for learning  
The GtL Project offers learners on-course support, with project workers working 
alongside learners in class. Each worker ‘buddies’ a course and works as a 
learning support worker on the course, providing individual help to students 
as needed. In addition workers partner other courses and act as a contact 
point between the tutor and the Centre, dealing with any support issues that 
arise.  
 
One of the IT tutors commented on how useful it was to be able to refer 
students having difficulties through GtL Project workers, knowing that they 
can deal with the problem and he could then concentrate on teaching. He 
also felt it was good to know that the Project team could offer students 
advice about financial difficulties as these were often the cause of students 
dropping out of courses.  
 
Another tutor did comment on the positive working relationship with a 
named member of the Project team with whom they discussed any urgent 
support issues. 
 
The buddying with courses and support work on courses do not appear to be 
adequately understood by every tutor delivering courses at Whitehawk Inn. 
There are a range of education providers with their own tutors, each with 
their own systems for recording attendance. There are some issues in 
obtaining attendance records from individual tutors which need to be 
addressed.  
 
2.2.3 Information and advice 
The provision of locally available advice and guidance is one of the keys to 
facilitating learner progression. Many learners taking non-accredited or lower 
level courses in community venues do not use centrally located guidance 
services, therefore appropriate advice and guidance needs to be offered 
within the local learning environment. Local referral points have been shown 
to be more clearly focused and meet the needs of local people more 
directly and appropriately. One of the key roles of the GtL Project is the 
provision of advice to support people into learning and to encourage them 
to make informed decisions about progression routes.  
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The information and advice element of the Project is embedded in the 
Centre’s activity, operating as a drop-in service and by appointment where 
necessary. One of the Centre’s volunteers explained how the Project had 
helped both her and her daughter decide on a course and supported them 
through the paperwork: 

The Gateway team have been really great…so encouraging…xxxx 
helped my daughter get on a nursing course at the university, a 3 year 
diploma, helped her with the application form […] went through it with 
her…really put in a lot of work...she starts in September...she’s 18…xxxx 
‘s help was invaluable because the application forms are so….I 
wouldn’t have known where to start! 

 
While the information and advice element of the Project is central to tackling 
lack of knowledge about training and progression routes, the time required 
to service the appointment and drop-in service ties up a significant element 
of the team’s available hours and limits their flexibility. In addition the 
centrality of the service within the Project’s remit – which was drawn up in 
response to local needs identified through a range of reports and 
consultation exercises over recent years – raises training needs for the team in 
delivering this service. One of the Whitehawk Inn GtL workers (who is a trained 
Information, Advice & Guidance worker), delivered a Giving Advice course 
at OCN level 3 at the Valley Social Centre. GtL Project workers attended 
along with volunteers & reception staff from Whitehawk Inn & GtL workers 
from the Bridge.  
 
Interviews with a range of locally based agencies working with excluded 
groups resulted in some interesting views about the GtL Project – Limited 
Editions, part of the Richmond Fellowship who work with people with mental 
health issues, also offers advice about employment and training and is 
therefore an IAG service itself, so didn’t see GtL as the first agency to refer 
clients to. The agency considered Whitehawk Inn, not GtL, as the referral 
point for IT training, as that has been what it was known for in the (recent) 
past.  
 
The Project is gathering a large paper resource that details local agencies 
and courses available locally. This information is shared and updated by the 
Project team during weekly meetings. However, the Project is effectively 
starting its information and advice service from scratch, including mapping 
local provision, establishing agency contacts, up-dating or training project 
workers in information and advice services. There have been a number of 
locally based advice and information projects working in Whitehawk over 
recent years but they have all suffered from short term funding regimes. 
 
Opportunities, a Hangleton-based community project, established a 
presence at Whitehawk Family Centre with funding from the GAINS network 
in 2001 (see local context). This outreach project was aimed at offering 
advice and guidance to lone parents and women returners. The point was 
made in the ‘end of project’ report that the estates involved had no central, 
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neutral community centre space so making physical contact with potential 
clients in a neutral space was problematic.  The report pointed to the short 
time frame (4 months) for the project, and that information and knowledge 
about the project’s work was just beginning to circulate when the funding 
finished. 
 
More recently, Haven One Stop, a locally based advice and information 
service funded through eb4U, closed down at the end of 2004 just as the GtL 
Project began networking and establishing contacts. Both these projects had 
established a presence, begun a local advice and information service, then 
closed due to a lack of funding, leaving local residents uncertain about the 
likelihood of such services staying around for very long. The fact that the 
Gateway provision is embedded within the Whitehawk Inn has been a 
positive development and answers the criticism in Opportunities ‘end of 
project’ report, about the lack of a central neutral community space to hold 
advice sessions.  However, the closure of the Haven One Stop project just as 
the Gateway team began their own networking and information gathering 
activities, initially caused some awkwardness.  The closure of both 
Opportunities and Haven also raises issues regarding the lack of effective 
strategic planning or liaison across the range of agencies responsible for 
these various initiatives. This reinforces feelings of marginality amongst 
residents when they see yet another initiative disappear while something 
similar appears some time later. 
 
Despite these drawbacks, the responses to the information and advice 
service from learners have been enthusiastic. Its value and popularity 
however, has raised issues about the balance between the information and 
advice element of the Gateway Project and other activities. The drop-in and 
appointment system has absorbed a large amount of workers’ time and 
limited the amount of outreach work that has been possible. This should be 
addressed in future planning. 
 
Attracting people to locally available learning opportunities, an additional 
aspect of advice and information-giving linked to recruitment, is not usually 
given sufficient attention. This aspect of the Project’s activity has been a 
major success. The Project workers all commented on how ‘buzzy’ enrolment 
and information days were, while several learners interviewed said how useful 
they had been: 
 

 I talked to xxxx about all the courses that were on offer here, where 
you could go on to if you liked it…[…] they were very enthusiastic…. 

 
The open day was helpful –finding out about courses, meeting course 
tutors, info from GtL tutors –sign-up day was useful… 
 
I read the leaflet but I wasn’t sure, I wanted to know more..,I wanted to 
know that people were beginners like me really, to know I wouldn’t be 
out of my depth… quite nice to find out a bit more detail,… the leaflet 
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on its own wouldn’t have got me onto the course but it got me into the 
open day….I needed more convincing.. 
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2.3 Curriculum development 
In this section I review 3 different aspects of curriculum development; the 
general adult education programme, IT provision and Basic skills recruitment. 
 
2.3.1 General adult Education 
The value of offering a broad curriculum to potential learners is reiterated in 
research into adult and community learning. The differential recruitment 
evident from the GtL statistics since September 04 demonstrates the value of 
the varied range of courses the team have negotiated with providers. Susan, 
who is in her mid-50s and recently unemployed, lives locally. She explained 
what had encouraged her to enrol: 

I used to think it s a nice building [but] I wouldn’t have come in here 
because I just wasn’t interested enough […] I thought it was just 
computers…so it was only because of finding all these wonderful things 
in this leaflet… 

Susan had recently completed the last of 3 x5 week taster courses in 
alternative therapies, but was also beginning an IT training course in the 
centre of town: 

I’ve been told at the Job Centre I’ve got to get some basic IT 
training…they sent me somewhere in the town centre…some 
government place...they’re going to get my CV together...all sorts of 
free IT training…they say it just helps to get work nowadays… 

Although she is not enthusiastic about the IT training in the same way as she 
talks about the taster courses, her approach to learning has changed. Her 
comments about the alternative therapy taster courses emphasise how the 
people she has met have formed a ’network, a mutually supporting group’ of 
women of varied ages and background.   
 
The new possibilities offered by general education programmes is also 
illustrated by comments from members of the More Drawing & Painting class: 

I’ve not had the opportunity to explore painting and drawing since I 
was at school….. 
I’m a full time mum and it’s an opportunity to do something for 2 hours 
a week which I enjoy 
Its our 3rd term...its been a real pleasure to try out new things..gives you 
confidence… 
We’ve been on a trip to the Towner Gallery [in Eastbourne] a workshop   
…very alien to what we were doing here…we didn’t realise it at the 
time.. 
I would go to a workshop in a gallery now we’ve experienced that...it 
wouldn’t be too intimidating…opened up more possibilities… 

 
Capacity building in communities can be influenced by locally available 
learning opportunities and isn’t only about building the capacity of 
organisations but also concerned with developing the skills of community 
members. During her interview Susan explained how the taster courses had 
contributed to a sense of community amongst the women who had enrolled: 
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… an elderly lady in the aromatherapy class, who has been feeling 
very depressed…broke down in tears the other day and wasn’t going 
to stay…we persuaded her and spent 1/2 hour mixing an 
aromatherapy oil specially for her. By the time she left she was a 
completely different woman…I’m not saying it’s fixed her 
problem…but I got the impression she spends a lot of time on her own 
and believe she’s recently lost her sister so is still grieving...so it made a 
difference for her….rather than have a counselling session we were all 
concentrating on her… 
 

Recruitment to the general education programme has been brisk, despite 
some of the drawbacks experienced in establishing the programme at 
Whitehawk Inn through GtL. It also appears to have recruited more women 
across a broad age range and older men. The Project Enrolment worker 
explained how she could have filled many of the courses several times over 
given the response from potential learners.  
 
One of the agencies interviewed pointed out how useful the programme 
leaflet had been, but they had a problem with the lack of clarity about cost 
of courses. Some are free, others subsidised, while some are relatively 
expensive. They pointed out that their clients were all on benefits so, unless a 
course was free, their clients wouldn’t join but would go elsewhere for free 
provision. This issue needs liaison with providers offering courses at Whitehawk 
Inn – the range of prices reflects the range of providers and funding regimes. 
GtL has funds to subsidise courses for eb4U learners but it is still a very 
confusing picture for both learners and agencies (local and city-wide). GtL 
and Whitehawk Inn need to map cost of curriculum offers and look at costs 
of similar courses city-wide, as agencies advising clients in ‘hard to reach’ 
groups will not refer them to Whitehawk Inn or GtL unless costs are 
comparable. 

 
2.3.2 IT provision 
Learners and community-based agencies still identify Whitehawk Inn, and 
therefore the GtL Project, with IT training courses as well as learndirect. An 
employment advisor with an agency working with people with mental health 
issues pointed out that there was a lot of free or highly subsidised IT provision 
available across Brighton and Hove. The agency could help with course costs 
up to £10 but anything over that was unlikely unless it was specialised such as 
digital camera or web design but not CLAIT or the ECDL - they could find 
cheaper courses elsewhere. 
 
Despite this, there appears to be the beginnings of a crossover between the 
GAE programme and IT courses, and seems to occur where an IT course such 
as digital photography, complements other general adult education  courses 
such as More Drawing & Painting or Creative Card Making. 2 members of the 
Painting and Drawing group explained: 

I did 2 courses in digital photography, noticed the art course…and 
went on from there… 
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I’ve done computer courses at Whitehawk Inn...it was through the 
pamphlet, seeing other stuff which was much more interesting to me 
I’m doing a Photoshop taster- using it, taking it further 
 

In general, learners see IT courses as vocational and are instrumental in their 
attitude to joining. John, who moved to Brighton a couple of years ago, 
enrolled on several IT courses at Whitehawk Inn during the last year. He 
explained that the courses had helped him brush up his rusty skills. He works in 
a local supermarket but wants to get an admin job and is using courses at 
Whitehawk Inn to enable him to do this.  
 
2.3.3 Skills for Life 
GtL activity has made a difference to Skills for Life (SFL) recruitment although 
the proportion of learners is still small compared to recruitment to other 
aspects of the programme. Of the 110 eb4U learners new to the centre this 
year, 12 took a ‘traditional’ SFL course and 18 took embedded basic skills 
courses; 2 learners did a course of each type. There is little movement of 
learners from SFL into other programmes or from either IT or General adult 
Education (GAE) onto a SFL course. One of the Skills for Life providers 
expressed some disappointment about the small numbers of learners enrolled 
on traditional style provision. This is most likely related to the limitations of 
outreach activity. It is also hoped that the appointment of a SFL co-ordinator 
to this training provider will result in the development of relevant and 
attractive courses as well as the introduction of courses preparing people for 
the National Skills.  
It is also probable that potential learners with Skills for Life needs do not 
readily identify themselves as lacking in such skills, particularly in a local 
learning environment. The way the Skills for Life curriculum is packaged and 
marketed to potential learners may not generate interest if it does not relate 
to learners’ immediate life circumstances.  
Embedding or linking Skills for Life development to other activities offers 
people a more varied and practical range of routes into learning. The 
Aromatherapy and Creative Card Making courses offered as part of the 
programme were designed as embedded basic skills courses and recruited 
very well. The Project team are currently developing ways of identifying 
students with Skills for Life needs – additional training will support the team 
with this (see recommendations). 
 
Recent Skills for Life (SFL) development work with other providers in East 
Brighton has resulted in some useful models of embedded SFL work. The 
Cookery In the Community Project, an Education Action Zone project, 
worked with schools and family centres in Moulsecoomb and Whitehawk, to 
promote healthy eating. The Friends Centre worked with the Project to 
develop embedded basic skills with participants and basic skills awareness 
with workers. This model was then developed through Varndean College’s 
Adult Education programme with the Bridge Community Education Centre, 
where a group of students from Swanborough House were participating in an 
‘Independent Living’ programme. They developed their Skills for Life through 
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basic cookery and shopping activities. This would be a useful area of work to 
explore with Skills for Life providers. 

2.4 Outreach activity 
This section of the Findings details the outreach activity of the Project, issues 
emerging from this, training and development of the Project workers, and 
the relationship between outreach and other aspects of Project activity. It 
draws upon interviews with community-based agencies and the Project 
workers, along with the outcomes form the Time Line exercise previously 
detailed (in Process). It also details issues of organisational change 
impacting on the outreach activity of the Project 
 
The ability to conduct educational outreach is rare in Adult & Community 
education. Providers can usually only carry out educational outreach work 
with the support of special funding. GtL is in a unique position to be able to 
do this, while such work is crucial in identifying learning needs, developing 
courses in response to learners’ interests and recruiting new learners. 
 
There are a range of models for outreach work generally following a 
community development approach. The difference with educational 
outreach is its focus on identifying learning needs and developing courses. 
This is crucial to reach and support people into learning opportunities who 
do not routinely see themselves as learners.  
 
One approach to educational outreach is to use activities to make contact 
with learners and encourage them into learning centres, such as Whitehawk 
Inn. The GtL work with people suffering from acquired brain injury (living in 
Swanborough House) is an example of this approach.  Another is to engage 
with groups in the community, work with them on significant tasks in order to 
signpost learning opportunities offered by other providers, as well as 
developing complementary activities that might present themselves during 
the course of the original work. The network of GtL activities that have 
developed around Whitehawk Pride demonstrate this approach (detailed 
later in case study section). These are not mutually exclusive and should be 
seen as different strands of the same process.  
 

2.4.1 Training and doing outreach 
Effective educational outreach work requires experience and training. Two of 
the Project workers undertook the Outreach module of the OCN accredited 
‘Supporting Learning in the Community’ programme, through the Friends 
Centre. This proved to be an onerous commitment as they were both 
developing networks of contacts and learning about the local area at the 
same time as undertaking their training. However, in retrospect, the workers 
acknowledge that they now appreciate the contribution of the course as the 
knowledge they gained then is now beginning to link with their experiences 
on the ground and therefore makes more sense.  
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2.4.2 Time Factors 
The GtL team all expressed frustration at their difficulties in getting out and 
making more contact with people and groups in the area. Most outreach 
activity took place during the autumn term, which did lead to new learners 
joining courses at Whitehawk Inn. The Project team’s time then became 
absorbed into enrolments, supporting learners on courses, dealing with 
enquiries on site at Whitehawk Inn, offering advice by phone and dealing 
with administrative tasks.  In addition, external factors such as changes in 
funding regimes took place in the middle of the spring term taking energy 
away from project development. 
 
2.4.3 Community Networks and agencies 
Where members of the GtL Project team were able to engage in outreach 
work they encountered additional problems. Repeatedly the issue of part-
time working came up – this created problems of continuity with agencies 
where particular workers were responsible for inter agency activities –part 
time workers on short contracts with specific targets to deliver find it very 
difficult to engage with Projects like GtL which appear speculative and 
whose outcomes and relationship to the agency’s remit are often only 
partially understood. 
 
There was also a lack of a shared understanding between agencies about 
what adult learning actually meant, or how they might work with the GtL 
Project. Repeatedly agencies explained that they had ‘no capacity to do 
anything new’ as they struggled to deliver within there own targets. The 
institutional changes taking place as a result of government legislation and 
the local authority’s changes to their Families and young people’s services 
will change the local landscape dramatically. The Whitehawk Family Centre 
(WFC) is closing in August 05, and is moving into central office space. This 
means that there will be no drop-in service at the WFC which was a valuable 
point of contact with family workers and families who might benefit from 
involvement in learning opportunities.  The Community /Schools 
Development worker will be the most useful contact for the continuation of 
this work. The frustrations experienced by Project workers attempting to 
establish links with these services in particular must be set against this 
background. However, while institutional change in these services has 
severely limited the possibility of offering outreach activities to their client 
groups, it is important to bear in mind that agencies with a community 
presence, while offering a direct link to local people, also have their own 
programme delivery commitments and agenda, and do not necessarily 
directly reflect the more general community. 
 
The Project team are involved with the Education Providers Consortium and 
with the Community Safety Forum, but are currently not routinely invited to 
the Brighton and Hove community Development Workers Forum. 
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2.5 Case Studies in Capacity Building 
As practitioners in developing and supporting adult learning we need an 
awareness of the ways in which people’s life transitions offer potential for 
change. Critical moments in the adult life cycle such as relationships, children 
starting school, changes in employment, birth and death can all precipitate 
learning needs, open up possibilities for change and offer spaces for new 
learning experiences. The 2 case studies detailed below illustrate how 
dynamic both individual and group learning trajectories can be. 
 
2.5.1 Marianne 
Marianne is one of the Whitehawk Inn’s team of volunteers. Here she details 
her own learning journey and explains her contribution to her community as a 
result of her own personal development: 
 
… when my youngest daughter went to full-time school…I did a taster session 
on a computer here [because] I didn’t know how to work a computer…I 
found that I liked that so I enrolled on the next course but more in-depth, 
databases, word…I really liked that so I enrolled on the CLAIT course, passed 
all the exams. Then I decided I wasn’t very confident with EXCEL so I decided 
to do a learndirect course….but that’s self-motivated and halfway through I 
was really struggling with it… I thought I’d just give up…but I spoke to one of 
the tutors about it…who suggested  ‘why don’t you volunteer in the 
classroom because that way you’ll build up your confidence, you’ll help 
people and I think you’ll find it easier to finish this course’ […] I started 
volunteering […] about 3 years ago.  I just loved it, helping people, seeing 
them sit exams and actually pass them, which is something they never 
thought they could do […] in that year I enrolled on the ECDL…and passed 
all of the modules… I carried on the volunteering until September.  Because 
the whole set-up had changed here xxxx and xxxx asked me if id like to 
volunteer in the café and reception … xxxx who was helping me fill out 
application forms for jobs, said that would be really good for me as it would 
show an employer that you’ve actually worked, even in a voluntary capacity 
in a busy working environment… I’ve been doing that since September and I 
really like it…I usually only do one morning a week...as I’ve been doing other 
courses…personal development courses… since the GtL team have...come 
on the scene there’s a lot more courses, not just computer courses. I’ve done 
a ‘Women and Health’ ‘course...a stress management course.. both run by 
the WEA… I’ve just finished an Assertiveness and Confidence course, again 
run by the WEA which is an accredited course so I’ll get a credit for this one 
from the OCN…and tomorrow I’m starting another one called ‘Giving 
Advice’‘ which is run from the Valley Social Centre, and sometime in June I’m 
starting a Career Assessment course but I’ll still volunteer down here…then 
well see...that will take me through to the summer…then I don’t really know 
 
what these courses have done for me they’ve actually helped me take 
control of my life instead of someone else controlling it for me.. so, now I feel 
I’m a whole person and I’ve got a lot to offer […]at the moment I’m 
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fundraising because my children used to go to the Whitehawk Play and 
Adventure Project, [which lost its] funding last year ….so a group of parents 
got together and  formed an action group ,with our own committee, 
constitution […] and I’ve been writing funding bids with the help of other 
people on the committee […]so we can get some sort of adventure project 
for the children on the estate so they’ve got something to do during the 
summer holidays...and because I feel I can do this, I’m able to do this, that 
I’m not stupid, … you see how its all coming together?  That’s because I feel, 
as a person that I’m competent to do this now […] 
 
2.5.2 Whitehawk Pride 
One of the Project workers attended a Whitehawk and Manor Farm 
Community Networking event where it was suggested entering a float in this 
years Pride to challenge people’s, often negative, perception of Whitehawk 
and Manor Farm, to provide a positive image of Whitehawk and Manor Farm 
across the City and to offer LGBT (Lesbian, Gay, Bisexual and Transgender) 
people living and working in Whitehawk and Manor Farm the opportunity to 
celebrate their identity. The project aims to raise the profile of the LGBT 
community living and working in Whitehawk and Manor Farm across the City, 
and it is hoped participation in the event will lead to the development of an 
ongoing group for LGBT people living in Whitehawk and Manor Farm.  
 
The project has involved the development of a new ‘LGBT in Whitehawk and 
Manor Farm’ group. It is hoped to plan a Float to take part in this year’s Pride 
Parade, which will involve running workshops across the community 
engaging all sections to design costumes and decoration of the Whitehawk 
and Manor Farm Float, to celebrate LGBT identity in Whitehawk and Manor 
Farm and highlight what makes people feel proud to live and work in 
Whitehawk and Manor Farm. The event will offer a focus to celebrate identity 
and develop social and learning opportunities. 
 
The GtL Project worker attended the Whitehawk and Manor Farm initial 
meeting and was able to link the group into LGBT citywide networks to share 
knowledge and experience of event planning. Xxxx also encouraged the 
group to raise its profile through skills development, meeting and organisation 
skills and support with advertising. Local residents within the group were 
signposted into learning possibilities at Whitehawk Inn and with other locally 
available courses.  
The GtL Project provided assistance with group funding applications to 
Brighton and Hove council and the Pride committee (signposting to agencies 
who can assist and direct assistance, working with a community 
development worker).  GtL was also able to offer video workshops to group 
members in order to record the Pride project’s progression  (one of the 
Project workers has video production and teaching skills so was able to help 
with use of equipment and open learning assistance). GtL is now involved in 
‘next step’ progression and horizon support with group members who are 
interested in developing individual and/or group learning opportunities.  
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2.6 Impact of Gateway to Learning as a Pilot Project 
 
The GtL team began developing the Project at the same time and 
coincidentally as Whitehawk Inn underwent major institutional change, 
moving from being as training provider to becoming a local learning hub. In 
developing an education programme at Whitehawk Inn the Project became 
the key focus of the activity of the Centre during the autumn term as it went 
through this transition. 
 
At the same time this was happening the GtL team were: 

 establishing themselves as a team; 
 developing team outreach skills through outreach activity as well as 

involvement by 2 members (1/2 the team) in training; 
 acquiring and using IT and Admin skills in the maintenance and 

development of the GtL Project; 
 offering information and advice to learners at Whitehawk Inn and by 

telephone; 
 supporting learners on programmes; 
 developing support structures; 
 developing the GtL programme offer to potential and existing learners 

through negotiating with education providers 
 
The GtL Project team were working through how to identify and support 
learners’ needs at the same time as they were developing support systems 
and enrolling students in courses. Alongside this they had to establish working 
relationships with a wide range of tutors from a number of different providers 
and communicate their emerging criteria and systems for supporting 
students. 
 
There is now a clear tension over Project time commitments as a result of the 
success the GtL Project has had through its initial outreach in developing, 
establishing and servicing the programme of courses currently on offer at 
Whitehawk Inn. Supporting learners in provision has meant that Project 
workers have little capacity to take on further case work. At the same time 
they are developing an Information and advice service to new and existing 
learners, which absorbs a significant amount of time. The team are frustrated 
that they have insufficient time left to develop outreach activities within the 
local community. Time to carry out all of these activities effectively is a key 
issue. It is the resolution of this tension that should be at the centre of future 
planning activities. 
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3.Conclusions and Recommendations 
This final section of the report will review key issues resulting from the findings 
related to the activity of the GtL Project and make recommendations. 

3.1 Key issues from the Findings: 
 It is clear from interviews with learners in particular, discussions about 

project activity and analysis of recruitment and progression data, that 
the GtL Project has achieved a great deal in a short period working 
under a range of pressures. 

 
 Due to the coincidental changes occurring at Whitehawk Inn (WI) as 

the GtL Project began work, the relationship between the programme 
available to potential learners and outreach activities as yet, has not 
been clearly worked through by the Project team. 
 

 The GtL Project team have experienced difficulties in developing the 
outreach element of their work due to their early success with 
recruitment. 
 

 The information and advice element of the Project has been very 
successful, but the time required to service this provision has hampered 
the Project teams ability to do other work. 
 

 There is more work to be done to ensure full understanding of the role 
of the GtL Project and its aims and objectives by both adult education 
providers and agencies working with hard to reach groups in the local 
community. There is a merging of identity between the Whitehawk Inn 
and the GtL Project. 
 

 The purpose of the GtL Project in it’s support activities with learners in 
classroom and the Project’s learner support systems are not fully  
understood by all tutors. 

3.2 Curriculum Development 

The development of a programme of learning activities for hard to reach 
groups in eb4u is at the heart of the GtL Project’s remit.  However, the GtL 
Project has a limited budget for delivery and can effectively only offer 
courses to learners if the various providers are prepared to run them. GtL’s 
curriculum development activity has highlighted a perceived inflexibility by 
providers who require specific target numbers of learners in order to run 
particular courses. Not all funding for learning activities comes from the LSC -it 
would be useful to have some signposting to other funding sources. 
 
Learning experiences and processes are important and do not necessarily 
only occur on a course but also through activities. As the GtL team plan 
future curriculum development activities they should continue to deliver 
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taster activities in the local community and therefore engaging with potential 
new groups of learners. This model has been successful particularly with 
Aromatherapy tasters.  
 
At the same time, building on the success achieved during the last 3 terms 
the team should differentiate the programme of activities offered at WI by 
targeting specific groups and developing ways of engaging them in tailored 
learning programmes. An example is the Women in Action programme 
previously delivered in a number of community venues across the city. This 
offered a range of courses with mentoring and childcare alongside career 
advice. It provided a social setting with regular courses offered weekly 
alongside support structures designed to develop confidence. This could be 
adapted for different target groups such as men or young people and 
delivered in partnership with other agencies.  
 
GtL plan to continue to run embedded basic skills courses alongside the 
moer traditional offerings. In addition, the introduction of National Skills tests 
and related courses are planned for September 2005 to further broaden the 
Skills for Life area of the curriculum. 
 
The GtL Project team could usefully explore other networks active in eb4U 
such as the Primary Care Trust (PCT) through its Healthy Cities programme, 
Healthy eating programmes, as well as outreach activities from the library 
and museum service. These might offer possibilities for broadening the 
curriculum offering and providing flexibility of outcomes.  
 

3.3 Outreach  
Outreach projects, particularly those aimed at contacting marginalised 
groups, need a long period of time to carry out initial research, develop 
networks, develop continuing support mechanisms and establish services. 
Equally ,while outreach is useful and valuable in reaching and engaging 
people on the ‘borders’, educational outreach isn’t just about ‘bringing 
learners in’ but about also promoting learning opportunities wherever it is 
appropriate. A key activity in the outreach process is listening and 
responding to community voices and it is important that the process does not 
become the imposition of solutions required by funders upon communities. 
 
The changing local context – with changes to Project cycle management 
within the regeneration framework of Eb4u -- affected the funding received 
by a large number of small projects and organisation just as GtL workers 
began the task of establishing relationships within the community. Much 
loved and nurtured projects set up and run, often by eb4u residents, were 
ending while GtL was seen as yet another project ‘parachuting in’. The 
Project team have had to work hard to overcome this initial distrust. 
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Organisations expressed how important and useful lit would be for them to 
have a named person who would be their point of contact with the GtL 
Project. 

3.4 Support for learners 

Supporting learners into and during their learning is key to ensure retention 
and progression where barriers to learning are multiple. At present this is 
insufficiently understood by providers or their tutors, while it also requires a 
major time commitment by the Project workers. In addition, supporting 
people experiencing difficulties with their learning requires some 
understanding of how adults learn  
 
Funding to subsidise eb4U learners on courses has been valuable. However, 
the range of providers delivering the GtL curriculum has resulted in a complex 
and confusing pricing structure. This requires more liason with providers in 
order that costs of courses are more coherent to potential learners and 
referring agencies. 
 
The development of buddying system through the volunteer programme 
would build capacity amongst WI’s volunteer group and enable project 
workers to focus on their outreach role in developing relationships within the 
local community with organisations and groups of residents. This would also 
have the potential for capacity building by extending skills within the local 
community. 
 
3.5 IAG 
Providing an information and advice service to learners on a drop-in basis is 
extremely time consuming and ties up GtL workers on-site, therefore limiting 
the potential for outreach activities by workers. Yet this is a key element of 
the Project brief and essential for an integrated community-based access 
point into adult learning. There is a need to develop a range of services 
appropriate to learners’ needs across the whole range of interest groups, 
linking with other services and initiatives in the area. This could involve 
signposting for community organisations as well as working with individual 
learners. At present, however, there is insufficient capacity to develop the 
IAG service further. 

3.6 Record and Evaluate outcomes 
The complexity of people’s life trajectories are difficult to capture in the 
‘snapshot’ of statistical data – a case study approach in addition to the 
collection of quantitative information, is more able to record the processes of 
change and development occurring both in individual lives as well s within 
and across social networks. Such an approach allows mapping of the 
development process involved in capacity building. This is most productively 
facilitated through regular team review activities that are separate to the 
management and exchange of daily and weekly information. 
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Recruitment statistics to specific programmes by age and gender are 
currently not easily available. Analysis of GtL learner recruitment by 
programme and venue (i.e. taster offers in outreach venues) would 
contribute towards a clearer picture of the Project’s learner profile, and aid 
focused planning of future activities. 

3.7 Recommendations 
1. Where appropriate GtL team members should undertake training in 

supporting basic skills development with adults. There are a range 
of different modules offered through the CLIC programme at the 
Friends Centre which would be appropriate. 
 

2. Train a team of ‘study buddies’ through the volunteer programme 
to build capacity amongst WI’s volunteer group. These could, over 
time, be paired with courses and with individual students as the 
need arises. 
 

3. Seek additional funding for a worker to concentrate on developing 
the IAG work should be explored. 
 

4. Establish an evaluation cycle to facilitate a qualitative review of the 
Project’s work – this could be linked to the termly feedback sessions 
recommended in 5 below. 
 

5. Organise termly participatory feedback events with project 
workers, tutors, providers, community organizations and current 
learners ; record and circulate key issues and suggestions to 
everyone involved. 
 

6. Organise a dissemination event for providers to inform them of 
progress of the Project to date, clarify the Project aims and invite 
ideas for future work. 
 

7. Explore ways of collecting  data on learner recruitment by 
programme & venue to aid future planning. 
 

8. The Project enrolment worker should provide the link between the 
GtL Project workers and community-based organisations and 
providers to overcome difficulties of liaison resulting from the 
part/time worker issue. 
 

9. Liaise with providers to map coherent and sustainable progression 
routes for learners that enable them to move on. 
 

10. Liaise with providers over costs of  courses with the aim of achieving 
some clarity for learners and agencies. 
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11. Explore other funding sources to provide greater flexibility to the 
Project in delivering targeted education programmes. 
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